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TORBAY CHILDREN’S SERVICES
GIFTED AND TALENTED POLICY AND GUIDELINES
This document outlines Torbay LA’s policy on provision for gifted and talented pupils. It emphasises the responsibility of the LA and schools to make provision for these pupils. It also emphasises a partnership between these two agencies and parents, carers and others responsible for helping pupils to learn outside school time.  Torbay has a Referral Unit which in this document  is included in the generic term ‘school’.
Our aim is to encourage all pupils to fulfil their potential; their potential therefore needs to be identified and nurtured. It is important that there is clarity about how these needs are identified and that policies are in place to meet them. Schools and parents are becoming increasingly aware that the most able pupils have an entitlement to an appropriate curriculum, which will enable them to achieve in relation to their abilities. The development of the ‘Gifted and Talented Strand’ of the ‘Excellence in Cities’ initiative has also enabled schools and LAs to focus more closely on provision for our more able and talented pupils.

This policy and guidelines are intended to support and reflect the work currently taking place to develop excellence in our schools. 

“In schools which had given attention to the needs of the very able the quality of teaching and learning for all pupils was often enhanced”

The Education of Very Able Children in Maintained Schools.             HMI June 1992. 

DEFINITIONS
WHO IS A GIFTED AND TALENTED PUPIL?

The DfES expects that every school will aim this provision at 5-10% of its pupils.  That includes pupils who are already very high achievers and those who have as yet unrealised potential to achieve very high standards.  To aid identification, it can be helpful to recognise that gifted and talented pupils are:

‘those pupils who achieve, or have the ability to achieve, at a level significantly in advance of the average for their year group in school.’ (Excellence in Cities DfES)
In the publication Providing for Gifted and Talented Pupils OFSTED say that 

‘….no school can say it has no gifted or talented pupils.  An obvious consequence is that the composition of the gifted and talented population is likely to vary….. pupils regarded as gifted and talented in one school may not be considered so in another school whose intake of pupils is dissimilar’
“Gifted pupils” are those with academic ability which places them significantly above the average for their year group and “talented pupils” are those whose abilities in the arts, or sports, are significantly above average for their age.  The DfES expects that no more than one third of a school’s gifted and talented cohort will be “talented” (Ofsted/Audit Commission Inspection Guidance)
TYPES OF ABILITY
There is a range of different abilities, talents or gifts that able pupils demonstrate.  It is not only academic ability that is important to identify; Although high IQ is important, children’s abilities vary and include:

A. Intellectual (e.g. aspects of language, mathematics, science);

B. Creative (e.g. aspects of science, design and technology, creative writing)

C. Artistic (e.g. art, music, drama)

D. Practical (e.g. technological)

E. Physical (e.g. sports, dance, movement)

F. Social (e.g. personal and interpersonal, leadership qualities)

G. A pupil with ability who is presently under-achieving
THE ROLE OF TORBAY LA
Whilst each school has a responsibility to provide for its gifted and talented pupils in a way that reflects its resources and school aims, Torbay LA is aware of its responsibility to support and monitor provision for these pupils. 

Torbay LA  aims to:

· Support schools in the identification and assessment of these pupils.

· Continue to focus on underachievement in schools and in the community by identifying it and providing advice and strategies which will address it.

· Develop an awareness of the importance of providing support and opportunities for all learners including the gifted and talented.

· Help to create opportunities where schools, parents and the community can work together to provide support, improve awareness and utilise the available resources to support the gifted and talented.
· Provide links with national and international organisations such as the National Association of Gifted Children (NAGC), the National Academy for Gifted and Talented Youth (NAGTY) and the National Association for Curriculum Enrichment and Extension (NACE)
These aims will be achieved by:

· Providing an adviser for the gifted and talented who will work closely with schools.

· Providing access to quality training for teachers and other providers to meet their needs. 

· Providing awareness of resources to support provision for gifted and talented pupils.
· Supporting the work of a Strategy Group in its development of an increased understanding of the needs of Gifted and Talented pupils.

· Promoting the work of a cross-phase Support Group in sharing examples of good practice and encouraging networking opportunities.
· Ensuring that provision for the gifted and talented is part of the school development agenda.
· Maintaining a Gifted and Talented Community on the South West Grid for Learning Portal
· Facilitating the sharing of good practice.

· Supporting local and national initiatives such as Gifted and Talented Summer Schools.

· Monitoring and evaluating the impact of the gifted and talented initiative through data analysis, analysis of OfSTED reports and individual annual school reports. 
Torbay LA
· Recognises that all schools have pupils who are gifted and talented, regardless of the area served by the school.

· Supports schools in identifying the needs of its pupils, including those who may be gifted and talented.

·  Does not consider that these pupils have special education needs as defined by the SEN Code of Practice, 1994. However, like all pupils, those with exceptional ability may have special educational needs that need to be addressed. These include dyslexia, emotional or behavioural difficulties and physical and sensory impairment.

· Believes that these pupils are entitled to a broad and balanced curriculum, which will meet their needs.

· Recognises that the use of an increasing variety of teaching and learning styles to support gifted and talented pupils will improve the quality of teaching and learning for all pupils.

· Recognises the value of working closely with parents, carers and schools to ensure that the needs of all pupils.

· Acknowledges that in any school there will be a large range and variety of skills, aptitudes and interests among gifted and talented pupils, therefore support for these pupils must be flexible
Monitoring the effectiveness of the education services provision 
As schools and parents become increasingly aware of the need to ensure quality provision for gifted and talented pupils it is necessary for Torbay LA  to demonstrate the quality of its provision.  Evidence is available in: 
· An audit of Gifted and Talented provision
· OFSTED reports
· Evaluation of school development plans/action plans
· Monitoring visits, by advisers
· School self-evaluation
THE ROLE OF SCHOOLS
Support for gifted and talented pupils should be part of the teacher’s normal planning and should not therefore create more work for the teacher. However, all teachers will need to reflect on their use of a variety of teaching styles and how they can more closely match the needs of their pupils. This will go a long way towards provision for the gifted and talented.

Schools have the following responsibilities:

To manage the provision for the gifted and talented by:
· Establishing an inclusive and positive school ethos where diversity is valued;
· Appointing a member of staff who is responsible for the gifted and talented who will help to develop and co-ordinate the schools provision and support the monitoring of pupils’ progress;
· Identifying the roles of other staff in terms of their responsibility to plan and monitor;
· Having a policy in place, embedded in the School Improvement Plan for these pupils clearly indicating how they will be identified and supported;
· Developing a flexible curriculum to focus on the needs of gifted and talented pupils and avoid early specialisation. 

To identify gifted and talented pupils by:

· Identifying the most gifted and talented pupils within the school and using the evidence to consult with parents, carers and teachers on the accuracy of the assessments;
· Considering whether any of the gifted and talented pupils have special educational needs that also need to be addressed;
· Continuing to look for emerging gifts and talents.
To involve parents and carers by:
· Working with them as partners in the process.  They should be fully aware of how the school is meeting the needs of their able child and how they can support their child.
To work with the providers of extra-curricular learning by:
· Involving them in the agenda for the gifted and talented;
· Using their expertise; 

· Ensuring that other providers are aware that extra-curricular learning has a role to play in the process of developing gifted and talented pupils

To enable teachers to be confident in working with gifted and talented pupils by:
· Enabling teachers to attend courses relating to the teaching and management of gifted and talented pupils;
· Reviewing their provision for differentiation and use of a full range of teaching and learning styles to ensure progress;
· Considering the use of personal progress plans for these pupils.;

·  Improving resources and learning opportunities for gifted and talented pupils;
Teachers should be able to provide them with opportunities for enrichment, extension and acceleration both inside and outside the classroom;
· Monitoring and evaluating the quality of the provision for gifted and talented pupils.

· Celebrating the achievement of all pupils including the most able and creating a culture in which success in school is valued and accepted.

To ensure that they are involved in gifted and talented initiatives.

To ensure that they have a named governor for the gifted and talented who should:

· Develop an understanding of what the school does in relation to its gifted and talented  policy;
· Develop an understanding of issues relating to gifted and talented locally and nationally by attending relevant training courses and events;
· Report to the governing body or relevant committee, either individually or with the gifted and talented co-ordinator on relevant issues;
· Ask relevant questions at governing body meetings to ensure that any implications of the provision within school is considered when decisions are being made. 
SCHOOL BASED STRATEGIES FOR SUPPORTING GIFTED AND TALENTED PUPILS

It is important for schools, in all phases, to know:

· Who leads that school on this aspect of work;
· What gifted and talented means;
· What percentage of pupils to be aware of;
· How to identify these pupils, using a range of procedures;
· How to share who the able pupils are in school with all staff and parents;
· How to develop the awareness, willingness and ability of teachers to adapt and adjust to take account of pupils’ differing needs and development;

· The strategies for ensuring that all teachers, particularly subject leaders, are able to share in providing the level of subject support needed;

· How they can draw on internal and external sources of support for gifted and talented pupils (e.g. courses, enrichment opportunities, academies and training);

· How to use a range of effective teaching and learning strategies
Schools will wish to consider:
· A whole school policy developed with and agreed by colleagues;

· Reference in subject policies or specific subject guidelines to gifted and talented pupils;
· A dedicated whole school co-ordinator and, in larger primary and secondary schools, a lead teacher in each subject to co-ordinate practice and lead training;
· Targets which relate directly to more able pupils;
· Strategies for communicating and working with parents including links with such groups as The National Association for Gifted Children, The National Academy for Gifted and Talented Youth or The National Association for Able Children in Education;
· An annual budget;
· Setting appropriate acceleration procedures;
· A positive approach to rewarding high achievement supported by pupils;
· An anti-bullying policy which refers to more able pupils;
· Enrichment or expansion classes led by staff or other local/national ‘experts;
· Links with schools in the area to co-ordinate policy, practice and transition;
· Extra-curricular enrichment and extension activities for different or mixed year groups in the school or in a number of neighbouring schools

A school audit is an excellent tool which the school can use to record the current methods to support the work of more able pupils.
	Example g&t audit form

ACTIVITY
	yes
	some-

times
	no

	The school has identified a teacher who leads on G&T
	
	
	

	A  policy is written, regularly reviewed and shared with all staff and governors.
	
	
	

	All staff, including teaching assistants, are aware of the school’s policy and practice for G&T pupils.
	
	
	

	Staff receive specific professional development in meeting the needs of gifted and talented pupils
	
	
	

	Governors play a significant and supportive role.
	
	
	

	The school has systems to identify gifted and talented pupils in all year groups.
	
	
	

	An up-to-date register is maintained
	
	
	

	The school uses the DfES Quality Standards in Gifted and Talented Education as a self-evaluation process
	
	
	

	Teachers know who the able pupils are in their classes and are aware of the range of their abilities.
	
	
	

	Assessment data are used to ensure challenge and sustained progression in learning.
	
	
	

	Lesson content is differentiated to take account of the needs of the more able, including able underachievers and exceptionally able. 
	
	
	

	 The curriculum offers personalized learning pathways to maximise individual potential.
	
	
	

	Subject policies include guidance for staff working with G&T pupils.
	
	
	

	Teaching assistants are trained to work with more able pupils.
	
	
	

	There are opportunities and guidance for pupils which enable them to work beyond their age and/or phase.
	
	
	

	Specific homework is set for more able pupils.
	
	
	

	Parents/carers are engaged in extending provision
	
	
	

	Curricular targets relate directly to more able pupils.
	
	
	

	Transfer information ensures progress in learning.
	
	
	

	Enrichment activities are provided in academic, sporting and creative activities.
	
	
	

	Able pupils are encouraged to attend local, regional or national  G&T enrichment opportunities.
	
	
	


IDENTIFICATION STRATEGIES

The identification of gifted and talented pupils and the systems the school puts in place should be rigorous, transparent and fair to all concerned.

Not all gifted and talented pupils are easy to identify.  The insatiable curiosity, strong motivation and high performance levels which make some pupils stand out are sometimes hidden by pupils who do not want to stand out because of peer pressure and just wanting to be the same as everyone else.  The result may be that they do average work.  
There are many ways of identifying these pupils and no one method can be regarded as completely accurate. There are a variety of approaches that may be appropriate for the style and practice in each school.  Teachers will usually start to identify and provide for able pupils in relation to a range of evidence that is related to accepted definitions, similar to definitions found in this document.  The next step will be to use the provision to further identify and respond to need. 

Six strategies to initially identify gifted and talented pupils are:

1. Teachers’ professional assessments based on observation, previous records  and transition information if relevant;

2. Checklists of characteristic features;

3. Standardised tests of ability and attainment;

4. Sharing information between teachers especially in secondary schools;

5. Consultation with parents / carers;

6. Nomination by parents, peers or pupil.
1.
Teachers’ professional assessment

This is an important element of identification, as the teacher knows the expected level of attainment for a group of pupils.  Primary school teachers have an advantage in this area as they teach the pupils for all, or most subjects, so they have a whole view of all-round ability.  However, this approach should not be used on its own as there are some pupils who try to make themselves look average or who do not conform.  They may have a poor or inconsistent attitude to schoolwork.  What the teacher sees in them may not be an accurate reflection of ability.  One teacher’s “exceptional pupil” is another’s “hard worker”.  The teachers’ professional assessment is most reliable when it makes an assessment based on a full range of evidence.  It is also very important when identifying pupils at Foundation Stage or Key Stage 1 where children demonstrate their ability in play.  These children will show great interest in a specific area and actively seek to pursue it, enjoying it for its own sake.

	The pupil may appear gifted or talented if she / he:
	The gifted or talented pupil may be missed if she / he:

	· Speaks confidently 
	· Is quiet

	· Has sophisticated vocabulary in English
	· Is learning English as an additional language

	· Is mature in outlook and attitudes
	· Is immature in outlook

	· Reads early
	· Is slow to read / write

	· Was born September - December
	· Has a summer birthday

	· Has good general knowledge
	· Has limited pre-school experience

	· Has a bright sibling or siblings
	· Has slow siblings

	· Has good physical skills
	· Has poor physical skills

	· Is attractive and lively
	· Is scruffy and lethargic

	· Presents work neatly
	· Presents work untidily


2.
Checklists of learning and behavioural characteristics common to Gifted and Talented Pupils
Checklists like the one which follows,  are a tool to aid identification.  In particular they may indicate that a pupil who is not performing well in terms of results may have exceptional ability.  They can provide clues for a teacher to follow with parents, the pupil and other teachers.  However, they should be treated with caution and must never be used on their own as means of identification.

A Sample Checklist
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Has quick mastery and recall of information
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Has exceptional curiosity

Is sceptical
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Asks many provocative, searching questions
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Learning Style
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Shows good insight into cause – effect relationship

Can deal with abstractions

Quickly makes generalisations

Follows complex directions easily

Jumps stages in learning 



Persistence

Is a keen and alert observer

When interested becomes absorbed for periods

Determined to continue until task is completed

Shows originality in intellectual work

Has the ability to produce effective work independently

Criticises constructively

Behavioural Constraints

Is unwilling to accept authoritarian pronouncements without critical examination

Prefers to talk rather than write

Is reluctant to practise skills already mastered

Listens only to part of the explanation

Mental speed faster than physical capabilities

Leadership

Sees a problem quickly and takes the initiative

Is followed by others automatically

Is concerned to adapt and improve situations, objects, and systems

Facility with Language

Reads rapidly and retains what is read

Displays intellectual playfulness, is original, imaginative, and manipulates ideas

Has advanced understanding and use of language

Appreciates verbal puns, cartoons, jokes, etc

Sees a greater significance in a story or film etc

Has a keen sense of humour; sees humour in the unusual

Social Interaction

Shows sensitivity 

Shows empathy towards others 

Is more than usually interested in “adult” problems e.g. the meaning of life

Creative and imaginative flair and style
Characteristics of the gifted and talented pre-school child

Intense concentration








        

Persistent behaviour, sometimes verging on the obsessional

Unusual retentive memory

Eagerness to learn, i.e. reading very early that seems to arise naturally – not from ‘teaching’ or coaching.  The child also derives meaning from the printed word

Talking very early

More than the usual number of questions for a young child

Telling jokes that peers do not find funny

Very energetic, enthusiastic, curious and demanding

Demonstrating an understanding of abstract concepts and complex relationships and categories and properties of objects earlier than is usual

Talent in one particular area, i.e. an understanding of number relationships and concepts

3.
Standardised tests of ability and attainment

Many schools already use a variety of standardised group tests.  These can be useful as an initial screening or as a means of corroborating a teacher’s own assessment.  Most schools are very familiar with the variety of tests available and the problem for schools can often be which test to use and when.

Group tests, however, need to be used with caution.  They should be supported by many other sources of information.  For example, the pupil who may be not feeling well or the pupil who wants or tries to look average can easily be missed.  Most tests are limited with regard to creative or divergent thinking.  They may be limited in identifying pupils who also have reading difficulties, emotional or motivational problems, or who come from cultural backgrounds different from those on which the tests were standardised.

Cognitive assessment tests such as those delivered by Educational Psychologists may give more accurate measures of reasoning ability.  As part of an assessment of a pupil’s abilities a cognitive assessment can be very useful in terms of assessing their learning needs.  A combination of parents’ and teachers’ impressions, evidence from former schools and standardised tests may all be necessary for effective identification.

4.
Sharing information between teachers

This is very closely linked with strategy 1 above but needs to be highlighted as very important, particularly in the secondary school where pupils are taught by different teachers for all or most of their subjects.  Most secondary teachers assume that pupils perform in all subjects as they do in theirs because they do not have information to the contrary.  If information is not shared, the picture of those with specific abilities will not necessarily be identified, so appropriate provision will not be made.

5.
Consultation with parents and carers

Most parents and carers know their children better than anyone else.  They know what they are good at and where their weaknesses are. They know how they feel about school and their interests and hobbies.  They are a huge, under used resource in identifying gifted and talented pupils.  Quiet pupils and those for whom English is a second language may never talk in school about their life, interests and talents, so parents have a vital role in identification.  Teachers often have a fear that if they identify pupils as gifted or talented to parents they may be put under pressure to make unreasonable provision.  There is also a fear that parents do not always have a realistic view of their child’s ability.  In reality this does not happen very often.  Parents usually want the best for their child and that is best achieved by working in partnership with the school.

6.
Nomination by parents / carers, peers or pupils

We have recognised the importance of the school working with parents to meet the needs of gifted and talented pupils.  We also recognise that this is still an area that requires development in terms of building up a partnership.  Parents who know that they have very able children will want the school to make appropriate provision for them.  They may be the first to identify their child’s ability and want to work with the school to ensure good provision.  These parents need to be listened to.  A good starting point could be asking the parents of any prospective pupils if their children have any specific abilities or talents and documenting the responses that could then contribute to the overall picture of the child. 

In most schools pupils are expected to be fully involved in their learning and there is a range of strategies in place to enable pupils to reflect on their performance and to set targets.  This helps some pupils to recognise their ability, and discussion with teachers in this context can help the identification process.  Similarly children are very good at recognising the strengths and weaknesses of other pupils in their class.  It is a strategy to involve pupils in celebrating achievement and valuing success in the classroom.  Circle time is an opportunity for exploring pupils’ strengths that could be developed further.

THE SCHOOL REGISTER
Having received all relevant information about who the gifted and talented pupils are in the school, it will be important to keep a register so that staff and parents know who these pupils are, what action the school is taking and how progress is reviewed.  Relevant information can be transferred by class teachers to class records.  It is vitally important that staff, a nominated governor, pupils and parents are kept fully informed of the identification and registration process.  New pupils will be added to the register as they are recognised by staff and some pupils will be taken off once staff decide they need different provision.  An example of a register can be found Appendix A
In most schools the information is kept on their IMS systems.  From 2006, secondary schools are required to indicate gifted and talented pupils in the School Census and from 2007  the same requirement will be made of primary schools.

THE ROLE OF THE HEADTEACHER

It will be important for the Headteacher to:

· Appoint a co-ordinator for gifted and talented pupils

· Ensure adequate provision for resources to the Co-ordinator of gifted and talented pupils

· Monitor teaching and learning for gifted and talented pupils 

· Promote a positive ethos and celebrate success
THE ROLE OF THE CO-ORDINATOR

It is the co-ordinator’s role, supported by the SMT and staff, to organise the identification, provision and practice for gifted and talented pupils. It will be important to establish strategies to:

· Draw up or revise the school’s policy for gifted and talented pupils, and agree its content with staff and governors;
· Identify gifted and talented pupils;
· Increase teacher awareness of the needs of these pupils;
· Advise subject leaders on revising subject policies to include guidance on suitable curriculum provision and resources for high ability pupils;
· Enable teachers to adapt and adjust to the academic and social needs of gifted and talented pupils;
· Ensure that all teachers are able to share in providing the level of subject support needed;
· Draw on a range of support for gifted and talented pupils;
· Review and monitor the progress of each individual;
· Maintain communications with the class or subject teacher, tutor and through them parents and carers;
· Inform the School Improvement Plan of appropriate professional development needs;
· Keep governors informed about provision within the school for gifted and talented pupils

The co-ordinator may need to be aware of the fact that able pupils can be overlooked when they:

· Have difficulty with writing or produce untidy writing;
· Are badly behaved;
· Have poor work habits;
· Do badly in tests;
· Choose to hide their ability;
· Are working in a second language;
· Do not conform;
· Seem to be lazy
or when:

· There is an anti-achievement culture in the group, class or school;
· They are unable to build a relationship with staff;
· Their work is untidy and at times illegible;
· Assessment focuses only on limited knowledge

One important aspect of the work of the co-ordinator is to support staff in their efforts to provide gifted and talented pupils with appropriate challenges in the classroom such as:

· A starting point which is appropriate for them but which may not be the one for all the class;
· The opportunity at times to work at an increased speed or more slowly as necessary;
· Less practice at tasks and encouragement to move on;
· Less detailed or more demanding instructions;
· More independence;
· Open-ended tasks;
· High level challenge (which at times can lead to the pupil struggling or even failure);
· Contact with others of similar ability as well as their peer group;
· Promote the provision of extra-curricular activities and special events that support the needs and interests of gifted and talented pupils;
· Appropriate and targeted question and answer sessions which extend their thinking;
· The opportunity to experiment and take chances;
· Homework that matches the pupils’ needs

THE ROLE OF THE GOVERNING BODY

School governors have a large part to play in the introduction of a school policy for gifted and talented pupils.  Working with the Headteacher and staff, they can help to ensure that the policy fits the particular ethos of their school.  They should decide whether or not to appoint a governor with special responsibility for this area.  
Governors can help to ensure that parents are well informed about the strategy and engage their support.  This may be a useful resource in establishing links throughout the community.

Governors should decide:

· What type and level of monitoring of the policy is appropriate in their school;
· Ensure that the monitoring is implemented appropriately; 

· Evaluate the impact of the policy

They should be aware of the possible implications for extra funding for staffing, new resources, non-contact time and staff training.

CURRICULUM PROVISION

GIFTED AND TALENTED PUPILS IN THE CLASSROOM

Subject and class teachers and teaching assistants will need to :

· Be aware of the school policy and practice for gifted and talented pupils;
· Refer to subject policy guidance on working with gifted and talented pupils;
· Liaise with subject co-ordinators where necessary;
· Use a variety of forms of differentiation in their teaching;
· Set high expectations for the most able pupils;
· Consider early examination entry;
· Group able pupils together for specific subjects or activities;
· Pace lessons to take account of the rapid progress of some more able pupils;
· Give extra time for more able pupils to extend or complete work when they need it;
· Set homework which is challenging for more able pupils;
· Monitor and record the progress of more able pupils;
· Undertake lesson observations which monitor the progress and attainment of more able pupils
Planning
When planning, teachers need to consider the needs of more able pupils, as well as those pupils who have special educational needs or who have abilities which are in the normal range for their chronological age.

Differentiation
Teachers are already aware of the need to differentiate work within the classroom. In the case of gifted and talented pupils, however, it may be necessary to use a wider range of strategies and some examples of different approaches are given below:

TEN APPROACHES TO DIFFERENTIATION

1. Task Children, either as individuals or groups, are given different tasks based on prior attainment. Able children can be challenged by setting tasks that encourage them to think at higher levels through the inclusion of problem-solving, investigation and the use of higher-order thinking skills.

2. Outcome Children work on the same task following a common stimulus, but the teacher has different expectations for each child based on previous experience. Learning how to explain something to someone else so that they can understand a concept or process can be very challenging. An able child could be asked to explain or teach something to someone else, or write to someone else, or write or design something for children of a different age group.

3. Pace Children are given a common task but the time allocated for completion is based on prior skills. An able child might be expected to spend less time completing the core task than others and may then undertake some more challenging extension work (ie opportunities for extending the breadth and depth of learning related to the core curriculum objective rather than moving on to the next learning objective). Many able children miss the chance to do extension tasks where they are available because they take too long completing the core task, through lack of interest and motivation. Where appropriate, some children should be allowed to skip activities (known as ‘compacting’) and move quickly to extension work.

4. Support Children work on a common task, but some receive more or less support than others. An able child may need help in weak areas of their own such as recording, use of ICT, developing study skills or co-operative learning.

5. Resources Children are set a common task, but are given different resources, which require more advanced reading or research skills. Able children can be encouraged to use a range of resources or alternative methods for presenting their work.

6. Grouping Children have a common task to complete but are grouped in a way that ensures success for all. Able children can sometimes be grouped with peers of similar ability and expected to perform at a higher level.

7. Information Children are set a common task but are given different information, or different amounts of information, which can support or stretch their thinking.

8. Role Children undertake a common task but individuals are given different roles. An able child could be given the role of the main researcher, or organiser of the group’s information and resources.

9. Homework Children are set different homework whilst some pupils may need time to complete work started in class. More able children might be given more complex aspects of the topic to research in more depth, or to carry out a different task.
10. Dialogue/Using Questions The teacher adapts the questions they pose and the responses they make to different children. Differentiation by dialogue has recently been stressed as a key area to consider in meeting the needs of highly able children. The use of questions is summarised on the following page.

TEN WAYS TO CREATE CHALLENGE IN PUPILS’ LEARNING
Work can be made more demanding, and children’s thinking extended through the use of a wide range of teaching strategies:
1. Plan/do/review Able children can be expected to plan more systematically and with greater rigour, and to be more critical and analytical in the reviewing stage.

2. Working from more difficult texts Useful in that children can work on the same content but research information from more challenging texts and resources.

3. Using a wider range of information/resources As above, but children are expected to bring together information from many more sources.

4. Recording in alternative or more imaginative ways Children can be encouraged to move away from recording in a written format and explore more imaginative ways of presenting information.

5. Role play Encouraging children to interpret and empathise with different people and situations, to bring greater life and meaning to their learning.

6. Problem solving and enquiry tasks Children can be encouraged to explore alternatives to solving problems and research real-life problems. The Cognitive Acceleration through Science Education (CASE) programme has been used as a highly effective tool in this area and has recently been extended into the areas of mathematics, technology and performing arts.

7. Choice in how to handle content Choice usually results in greater motivation. Able children can often think of more unusual and challenging lines of enquiry.

8. Decision making Children can be given the outline of a task and then given the choice of how to develop and record their ideas. 

9. No correct answer This is often linked to work on open-ended tasks. Children are asked to research widely and then use their critical skills to consider the pros and cons of arguments.

10. Using one text or artefact Limiting the stimulus can help children to look more carefully, think more deeply and more imaginatively.
Teaching Assistants and Gifted and Talented Pupils

Teaching assistants have a very positive role to play in supporting and challenging more able students in the classroom.  To enable teaching assistants to make a full contribution, the following points may need to be considered:

· The need to provide specific gifted and talented training for teaching assistants;
· The need for more time to work with small groups or individual able pupils in the classroom;
· More and focussed planning time with the teacher;
· Time to observe, record and report back on the work of gifted and talented pupils working in the classroom;
· More and better extension materials;
· Time to be provided for teaching assistants to visit other classes or schools to observe the teaching and learning of more able pupils.  

Teaching assistants often make an invaluable contribution to the support and challenge provided.  When working with more able pupils, the teaching assistant can, through dialogue and interaction:

· Provide pastoral support to able pupils;
· Think of additional questions to ask to extend the task and introduce higher order thinking skills;
· Encourage the pupil to extend the work or to work independently;
· Encourage risk taking and alternative approaches;
· Provide adult contact (for in-depth discussion and to extend the task);
· Introduce differentiated approaches;
· Encourage the pupil to move on when the task is complete, learning achieved or skill learnt;
· Encourage the pupil to work faster, in greater depth or to persevere when the work gets difficult;
· Suggest other types of resources, materials or equipment to use;
· Answer questions and provide encouragement and praise;
· Support the pupil when they are working in an area of lower attainment or where they have less confidence where there is risk of failure;
· Observe pupils working and teacher-to-pupil interaction, record observations and feed information back to the teacher

THE NEEDS OF THE GIFTED AND TALENTED PUPIL

Tom Marjoram (Teaching Able Children) identified five groups of able children. He suggests that, whatever the talent of the child the physical, social, emotional and intellectual development should all be taken into account. He claims that unless all four strands of growth keep pace, problems may occur.
	The all-rounder


	Needs all-round challenge and is most likely to be recognised and succeed

	The specialist


	May need to be recognised and supported by a specialist in the field

	The potentially outstanding
	Needs a perceptive teacher, encouragement and perhaps a ‘kick start’

	The covert underachiever
	Needs recognition, sensitive teaching and close links with home

	The able student with disabilities
	May need special expertise/knowledge/technology


For pupils whose abilities are very different from those of their peers, issues may arise from the reactions both of other pupils and of adults.

Where a pupil is able to think, for instance mathematically, far beyond their years, they may find that their teachers do not know how to react. For some, it is then much safer both to put up with being bored and to just do the minimum needed to get by. Coping with the expectations of adults who assume that emotional maturity goes with advanced ability can leave a gifted pupil isolated between same-age friends who are mistrustful, and older pupils and perhaps even some adults, who are jealous.

Gifted and talented pupils also need to be children. They need to be allowed to relax and rely on adults to help them make friends. Adults can help then understand their own feelings and those of others. Younger pupils can feel very lonely if there is no-one to talk to about the wonderful things they are discovering. They may show their frustration in many ways: by difficult and demanding behaviour; by becoming silent and unhappy; or, most difficult for both parents and teachers, able pupils may cope by pretending to be the same as everyone else and by constantly underachieving.
Discussions in PHSE can provide opportunities to explore issues that affect everyone:

· Of friendship and what that might mean;

· Of bullying and how to help each other with the issues that arise;

· Of individual differences and how the school can celebrate what everyone has to offer.

For the exceptionally gifted and talented pupil, there should be a key person in school. This person should be aware of the difficulties that might occur and be sensitive in providing information and support. This support can minimise the difficulties and maintain close contact with both parents and teachers.

Ability in specific subject areas often requires long hours of individual practice, for instance in music, swimming or extended work on computers. Intense involvement may be appropriate. However, unchecked it can lead to extreme tiredness or avoidance of making friendships, particularly at the sensitive time of adolescence. Sensitive supervision and discussion of each child’s needs and homework management should involve key people in school and parents, together with the child.

REDUCING UNDERPERFORMANCE IN SCHOOL
As the quality of relationships within a school setting has a crucial impact on the achievements of pupils of all abilities, it is important for schools as organisations to consider how to address the level of stress and self-esteem of staff as a precursor to promoting students’ levels of achievement.

Michael and Kathryn Pomerantz in Listening to Able Underachievers, describe the use of referential questions in conversations with able underachievers:

	Question type:
	Examples

	To clarify pupils’ needs
	How do you learn best?

What really interests you?

Do you ever feel frustrated in class?

What would you change about your class or school?

	To elicit prior knowledge and enquiry
	What do you know about this subject already?

What do you want to find out?

What have you learnt?

	To raise expectations
	This is what I expect, how can you make it better?

	To stimulate higher-order thinking
	What are the advantages and disadvantages of? (analysis)

What would the world be like if? (synthesis)

What is your opinion about? (evaluation)

	To encourage creativity
	Can you change this to make something else?

How could you do this a different way?

How could you present this without using words?

	To develop weak areas
	How long can you work at…?

What’s stopping you from getting ahead?

What targets would you set to improve?

	To encourage self-reflection
	Did you share your ideas with others?

Did you start by making a plan?

Did you explain the way you worked?


Many schools are already exploring the use of Accelerated Learning Approaches that recognise the diversity of ways in which children think and learn. 
Interventions to support underachieving pupils show that much depends on teachers’ abilities to use language in the classroom in ways that are clear, concise and encouraging. Asking open questions, having high expectations and a warm sense of humour are also significant. Further examples of interventions are given below:

Visual/Spatial approaches:

Can I make a greater use of colour, art, graphs and pictures (e.g. mind maps)?

Do I encourage pupils to visualise concepts?

Do I allow students to present information in visual from?

Musical approaches:

Can I include music, sounds, rhythms or dance?

Do I allow students to express their ideas through song?

Do I play background music while students work or allow the use of personal stereos?

Bodily-kinaesthetic approaches:

Can I include movement, exercise, drama and crafts?

Do I provide concrete materials for students to manipulate?

Do I allow students to move around to move around the classroom?

Inter-personal approaches:

Can I make greater use of group work, exchanging ideas with other pupils and discussion?

Can I use role-play to enable pupils to explore other’s points of view?

Do I encourage pupils to engage in pair work to proof read each others work?

Intra-personal approaches:

Can I include pupil choice, opportunities for reflecting on how pupils learn and pupil target setting?

Do I provide constructive feedback to pupils on the way they think and learn?

Do I require pupils to keep a learning log in addition to their Record of Achievement?

Finally it may be useful to use a solution-focused approach to help identify their own areas of achievement and clarify goals. Examples of the questions which can be used might include:

· How will you know if this discussion has been worthwhile?

· What is happening in lessons when you are most interested and giving of your best?

· Suppose you were starting this year again, what things would you like to be different?

· What is your vision for your preferred future?

· What needs to happen to help you get there?

· What could I do to help you get there?

· Who would be the best person to keep you on track, coach and monitor you?

· How will you know if things are improving?

SUPPORTING GIFTED AND TALENTED PUPILS WITH SPECIAL EDUCATIONAL NEEDS

The Code of Practice of Special Educational Needs sets out the responses which schools and LA’s should make in the area of special educational needs, but makes little direct reference to gifted and talented pupils. Some pupils of high ability are nevertheless likely to be found in the following areas of special educational need:

Specific learning difficulties Dyslexia or Dyspraxia affect a significant number of pupils with higher than average intellectual ability. Whilst the majority of pupils with a specific learning difficulty acquire at least a functional level of competency with reading, problems with spelling and with the organisation of written assignments are more resistant to remedy. Pupils with dyspraxia will have problems with co-ordination and with handwriting which will make the presentation of their work seem untidy.

Early recognition of these difficulties provides an opportunity for appropriate teaching programmes to be put in place (such as ‘Beat Dyslexia’ and ‘Alpha to Omega’) or computer based programmes. It may also be helpful to modify the length of written assignments, to provide alternative means of recording ideas (by working in pairs with one partner acting as a scribe or using a tape recorder for longer assignments). Asking a child to put forward their findings in the form of a spoken presentation to the class is another alternative.

For some pupils recording their ideas using a laptop computer in school or completing homework on a home PC can be a very useful aid both to spelling and presentation. Less expensive IT equipment, such as the Alphasmart, can also be used for word processing.

Pupils with Autistic Spectrum Disorders or Asperger’s Syndrome have problems with friendships and with some areas of language and are likely to have particular and specific areas of interest. For some pupils this focus of interest can lead to areas of exceptionally high performance in for example ICT or art and design. Account needs to be taken of these pupils’ preference for routine and support given to help with their relationships in school. For some pupils with complex needs additional resources can be accessed through a statutory assessment of their special educational needs but others can be supported through the educational psychologist.

For pupils who have received a formal diagnosis of autism, advice and support can be sought from the educational psychologist.

Pupils with ADHD (Attention Deficit Hyperactivity Disorder) are identified by their impulsive, overactive behaviour and inconsistent attention. They have problems with the organisation of their work and difficulties often become more apparent on transfer to the secondary setting when increasing demands are made upon their organisational abilities. Once again carefully structured teaching with activity breaks and high levels of positive feedback can be helpful in improving performance. 
Advice and support for pupils with visual and hearing impairments can be accessed from the relevant advisory support teams.

A significant number of pupils with emotional and behavioural difficulties may also be gifted and talented. These pupils are unlikely to be motivated when presented with repetitive tasks and need to see a purpose to the activities they are given. As intellectual and emotional development are relatively independent of each other, a pupil with high ability may not always recognise the implications of his or her behaviour and may need the same short term manageable goals as other pupils with behaviour problems.

For highly individualistic gifted or talented pupils the transition to secondary school can be problematic. Whilst the primary school may have allowed for the individuality the demands of the secondary timetable may be too rigid in its expectations for the child to conform. In these cases there needs to be a dialogue between pupil and teacher in order to find whether there are ways of accommodating an individual’s needs and interests.
SCHOOL/PARENT PARTNERSHIP
Partnership with parents is an important foundation for any aspect of educational provision.  Meeting the needs of gifted and talented pupils is no exception to this.

Effective partnership is strengthened by the assumption that parents usually know their children best and are keen to work co-operatively with schools to encourage their children to reach high standards.

Schools can offer support and guidance to parents in the following ways:

· Encourage parents to share information about their child’s particular interest and aptitudes;
· Put parents in touch with support organisations;
· Encourage parents to extend their child’s strengths outside of school;
· Encourage pupils to apply their knowledge and skills through relevant real-life experiences;
· Explain to parents the importance of differentiated homework;
· Make available the school policy on gifted and talented pupils and ensure that parents know who they may contact with any concerns or queries;
· Be aware of and sensitive to the pressure from parents about their gifted and talented child and having an agreed strategy for dealing with this
EXTENSION WORK, ENRICHMENT AND OUT-OF-SCHOOL ACTIVITIES
The LA, SWGate, NAGTY and some schools also run enrichment activities for pupils during term time, weekends and during holidays.  The benefits of attending these will be both academic and social.

AN EXAMPLE GIFTED AND TALENTED POLICY DOCUMENT 
a) Introduction

This policy outlines the school’s practice and procedures relating to the support of gifted and talented pupils

The policy outlines the way that the school:

· Identifies what ‘gifted and talented’ means

· Identifies the procedures used to support these pupils

· Provides coherent support to staff so that they can meet the pupils’ needs

· Maintains a register

b) Strategy for Implementation

Identification
The school recognises in line with the DfES guidelines that ‘gifted and talented pupils are those pupils who achieve, or have the ability to achieve, at a level significantly in advance of the average for their year group.’  The school normally expects to identify between 5 and 10 per cent of each year group as gifted or talented although this will vary from year to year.

The following areas have been identified as being the main areas of ability.  Following DfES guidance, category A includes gifted pupils and B to E pupils who are talented.  We also seek to identify pupils who could fit into these categories in the future and who are not fulfilling their potential (F).

A.
intellectual 

(aspects of English, mathematics, science)

B.
artistic and creative
(art and design, music, drama)

C.
practical

(design and technology, mechanical ingenuity)

D.
physical

(PE, sports, dance)

E.
social


(personal and interpersonal, leadership qualities, 





Working with adults)

F.
a pupil who could be recognised as gifted and talented but who is presently not reaching his or her full potential.

Identification Strategies

Staff, pupils, parents and carers will all be involved with the identification

The strategies used will include:

· Identification by staff using professional judgements, class-work and test and assessment results

· Information from parents or carers

· Identification by a previous teacher, previous school, external agency or organisation

· Discussion with pupils

The School Register

Pupils who have been identified by a teacher as being gifted and talented are entered onto the school register.  A copy of the register is made available to all staff in paper and electronic form.  The parent or carer is consulted before the pupils’ name is put on the register.  The register is reviewed twice a year at a meeting of the staff concerned and the progress of each pupil towards their individual targets evaluated.  If a pupil is not reaching his or her full potential, or has achieved the set targets, new arrangements and, where necessary, new targets will be set.

Teaching and Learning

We recognise it is important for gifted and talented pupils to work at an appropriate pace and in a variety of settings.  Some able pupils grasp concepts quickly and are ready to move on to the next, or more demanding, work; at times they may also need more time than others to complete work to their own satisfaction.  Not all of our able pupils will be good at all subjects and this may mean that some gifted and talented pupils will work in different ability groups for different subjects.

As appropriate, the teachers provide differentiated activities and a range of support and resources for gifted and talented pupils.  This may include extension activities that are more demanding of their abilities or enrichment activities that provide new and different ways of working.

c) Curriculum and Organisation

The curriculum

The school curriculum is planned to encourage the maximum progress of all pupils, including gifted and talented pupils.  Curriculum policies refer to the needs of pupils of different abilities and describe the different expectations of pupils.  Due regard is given to equal opportunities to ensure that gifted and talented pupils are provided with a full and balanced school and curriculum experience.  We believe that all pupils should have an inclusive experience of the school’s formal curriculum and any other personal, social and enrichment opportunities.

Organisation

We believe in the education of the whole pupil, focusing on both their academic and social development (intellectual and emotional intelligence).  Where possible, all gifted and talented pupils are taught in groups which are appropriate for the age and ability in the normal class for their chronological age.  In those cases where a pupil has abilities that are well beyond those of their peer group, consideration will be given to moving the pupil to a different year group for part or all of the school day.  This will be done after careful discussion with the teachers concerned, the parents, (or carers) and the pupil.  Where such acceleration takes place, due consideration is given to the child’s social development.  Any pupil working in a different class setting will be carefully monitored and an academic and social progress review will take place at least once a term.  The class teacher, tutor, co-ordinator, head of department or head teacher will undertake the review.  The parents will be involved in this process.

Continuity and Progression

Gifted and talented pupils often make very rapid progress in some subjects, parts of a subject or many subjects.  We aim to make sure that the pupils make maximum progress through careful differentiated planning and diligent record keeping.  Records and lesson planning are shared between teachers across a department or year group and follow the pupil to the next class or year.  Where classes have a mix of pupils with different ages, able pupils are placed in the most appropriate for their ability rather than age.

Inclusion

Classroom support is provided to ensure that all pupils have appropriate opportunities to develop their own ideas and work, whatever their ability, beliefs or background.  Gifted and talented pupils have equal access to all aspects of the curriculum and school life and will be encouraged to take a full part.  The school recognises that some gifted pupils may have specialised early in some activities, such as in academic work, to the detriment of other experiences or subjects of the curriculum such as group performance, sporting activities or even going out at break-time to get exercise and fresh air.  Pupils will be encouraged to fulfil their potential in those subjects in which they are gifted or talented without reducing the breadth of their curriculum and personal experience.

d) Extension or extra-curricular opportunities
The aim is to create a culture in which all pupils are encouraged to reach high standards and where it is acceptable to work hard and be successful.  To support this, the school organises extension classes for gifted and talented pupils after school and it regularly invites pupils to attend local Gifted and Talented Enrichment Courses.  All pupils, including the gifted and talented, are encouraged to use local centres of interest such as museums, galleries, workshops, clubs and sports groups.  

Homework

Homework is matched to the ability of the pupil and is set according to the school homework policy.  Particular care is given to matching work to the high level of gifted and talented pupils’ ability.  

The role of parents and carers

Parents and carers are encouraged to be involved in the child’s learning and the school aims to work in full partnership.  The pupils are encouraged to share their work and ideas with their parents during open evenings, visits to the school and at home.  

Personal and Social Education

Class work and work outside the classroom include a number of opportunities for pupils to work in small and large groups, which will help develop their personal and social skills.  We recognise that the way that pupils work in teams and support each other when discussing ideas or collecting resources and materials support their social, personal and emotional development.  Some gifted and talented pupils find working in teams easy; others show excellent social and leadership skills but others find teamwork more difficult.  The school aims to develop all the abilities of pupils, including their social and personal skills, especially if these are not strengths.  We aim to create a climate in which children are taught to relate well to each other and where differences of all kinds, including ability, are accepted.

e) Staff Development and Training Opportunities

The school and subject departments undertake an regular audit of teaching and learning.  The information gained is used to identify training needs.  These identified needs are used to plan training sessions and inputs by specialists.  The school makes full use of local staff, training and, whenever possible, the co-ordinator and other staff attend national and local conferences.

f) Leadership and Management Roles

The co-ordinator for Gifted and Talented pupils is responsible for monitoring the school’s provision for pupils.  The Headteacher is responsible overall for the implementation of the Gifted and Talented policy.  All subject areas have a named teacher who is responsible for subject provision for more able pupils.  A named governor takes specific interest in the school’s arrangements for Gifted and Talented pupils and works, with the co-ordinator, on review and development.

g) How Attainment and Progress will be Monitored, Evaluated and Assessed

The assessment of pupils is based on the National Curriculum Level Statements in specific subjects and a range of standard tests.  All work is planned so that there are three levels of expectation, one for the majority of the class, one for more able and one for less able pupils.  The Headteacher and governor with curriculum oversight will monitor the implementation and effectiveness of the Gifted and Talented Policy.  Issues raised during the monitoring process will be reported to the governing body and addressed in the School Improvement Plan.
RESOURCES
Websites 

www.brookes.ac.uk/schools/education/rescon/cpdgifted  The Research Centre for Able Pupils (Recap) of Westminster Institute of Education at Oxford Brookes University

www.brunel.ac.uk/about/acad/sse/ssesub/education/bacehome Brunel Able Children’s Education Centre (BACE)

www.case-network.org Cognitive Acceleration

www.creativegeneration.org.uk/home  Creative Generation provides a database of arts resources plus subject-specific teacher guidance

www.londongt.org London Gifted and Talented which has developed innovative e-resources and CPD opportunities as part of the London challenge

www.nace.co.uk The National Association for Able Children in Education

www.nacg.org Support for parents with gifted and talented children

www.standards.dfee.gov.uk/schemes/ DfES Standards Site
www.nc.uk.net/gt/index.html   DfES and National Curriculum

www.nrich.maths.org Mathematics Education

www.qca.org.uk/10012.html Qualifications and Curriculum Authority curriculum and assessment
www.southwestgate.org.uk South West Gateway for Gifted and Talented Education

www.talentladder.org Talent ladder has guidance on talent identification and support in school PE and sport from the Youth Sport Trust

www.teachernet.gov.uk/gtwise National Quality Standards for Gifted and Talented Education also a catalogue of resources and easy access to some of the best material in the field

www.nagty.ac.uk  The National Academy for Gifted and Talented Youth – NAGTY

www.worldclassarena.org World Class Tests

Recommended Reading
Clark, C & Callow, R (1998) Educating Able Children, London Fulton

Coates, D & Wilson, H (2003) Challenges in Primary Science London, Fulton
Dean, G. (2001) Challenging the More Able Language User  Nace/Fulton Publication

DfES (2000) Mathematical Challenges for Able Pupils in Key Stage 1 and 2 The National Numeracy Strategy
Eyre, D. and Lowe, H (2002) Curriculum Provision for the Gifted and Talented in the Secondary School  Nace/Fulton Publication

Eyre, D. and McLure, E. (2001) Curriculum Provision for the Gifted and Talented in the Primary School Edited by Nace/Fulton Publication

Freeman, J. (2001) Gifted Children Growing Up, Nace/Fulton Publication

Harrison, C. (1999) Giftedness in Early Childhood, Sydney: GERRIC

HMI 1399 (2003) Excellence in Cities and Education Action Zones; management and impact,  London DfES
Koshy, V. (2000) Teaching Mathematics to Able Children London Fulton

Koshy, V. (2002) Teaching Gifted Children 4-7 A Guide for Teachers, David Fulton

Koshy, V. (2005) Action Research for Improving Practice A Practical Guide, London: PCP
Lee-Corbin, H. and Denicolo, P. (1998) Recognising and Supporting Able Children in Primary Schools, Nace/Fulton Publication

Montgomery, D. (1998) Reversing Lower Attainment, Developing Curriculum Strategies for Overcoming Disaffection and Underachievement, David Fulton Publishers
Montgomery, D. (2003) Gifted and Talented Children with Special Educational Needs Double Exceptionality, David Fulton
Ofsted (1998) Educating the Very Able, Current Education Research, The Stationary Office, 

Ofsted (2001), Providing for gifted and talented pupils: an evaluation of excellence in cities and other grant-aided programmes, www.ofsted.gov.uk
Porter, L. 2nd edition (2005) Gifted Young Children a guide for teachers and parents, Berkshire: OUP

QCA, Working with Gifted and Talented Children: Key Stages 1 and 2 English and Mathematics Handbook
Smith, A. (1996) Accelerated Learning in the Classroom, Network Educational Press Ltd

Stopperm, M.J., (2000) Meeting the Social and Emotional Needs of Gifted and Talented Children NACE/Fulton
Teare, B. (1997) Effective Provision for Able and Talented Children, The School Effectiveness Series. Network Press

Teare, B. (1999) Effective Resources for Able and Talented Children, Network Education Press

Teare, B. ((2004) Parents’ and Carers’ Guide for Able and Talented Children Network Educational Press Ltd

Wallace, B. (2000) Teaching the Very Able Child: Developing a policy and adopting strategies for provision  London: Fulton
APPENDIX A
GIFTED & TALENTED REGISTER

Name of school………………………………………………………………….                                                           

‘The DfES expects that every school will include 5-10% of its pupils: “gifted pupils” are those with academic ability which places them significantly above the average for their year group and “talented pupils” are those whose abilities in the arts, music, or PE and sports, are significantly above average for their age’.  (OFSTED Inspection Guidance)
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Key

	Modern Foreign Languages
	F – French
	G – German
	S – Spanish
	I – Italian
	
	

	Physical Education
	D – Dance
	G - Gymnastics
	S – Swimming
	OA – Outdoor/Adventure
	F – Football
	R – Rugby

	
	A – Athletics
	C – Cricket
	B – Basketball
	N – Netball
	T – Tennis
	H – Hockey

	Music
	K -  Keyboard
	S – Strings
	B – Brass
	P – Percussion
	W – Wind
	C – Composition

	Performing Arts
	A –Acting
	S – Singing
	D - Dancing
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