



DRAFT NATIONAL CLASSROOM QUALITY STANDARDS IN GIFTED AND TALENTED EDUCATION
	Generic Elements
	Entry
	Developing
	Exemplary

	                                                                      

	Identification

	i. The teacher, in consultation with colleagues and pupils uses the schools agreed understanding of what Gifted and Talented means to identify pupils in their own class/setting on an ongoing basis.
	 
	i. The teacher screens every pupil (including new arrivals) against agreed criteria for inclusion in the gifted and talented cohort at least annually.

The teacher plans and provides tasks and opportunities for pupils to disclose previously unrecognised gifts and talents.

	
	i. The teacher uses multiple criteria, including quantitative and qualitative evidence to identify gifts and talents, which are systematically linked to planned opportunities in the identification of Gifted and Talented learners.
	 

	
	ii. The teacher gathers evidence, to support the identification of gifted and talented pupils and keeps an accurate record of these pupils.  This record is regularly updated
	 
	ii. The teacher can provide evidence of regular tracking of pupils which identifies underachievers and exceptionally able pupils.  He/she uses referral systems within the school/college to provide appropriate support and challenge
	 
	ii. The teacher provides evidence of comprehensive monitoring, progress planning and reporting systems, which are regularly shared with colleagues and impact on the learning of all gifted and talented pupils in their setting.

	 

	
	iii. Teachers use their awareness of a pupil’s social and economic background, gender and ethnicity when identifying gifts and talents and are sensitive to the impact of these on learning needs


	 
	iii. Identification systems are used by the teacher to address issues of multiple exceptionality (pupils with specific gifts/talents and special educational needs) 
	 
	iii. The teacher regularly reviews identification processes and criteria in the light of pupil performance and value-added data.  Their practice provides opportunities which are inclusive and match the needs of all groups

	 

	Comments:

	 

	 
	 
	 
	 
	 

	Effective provision in the classroom


	i. The teacher has a well-founded and secure subject knowledge and understanding to meet the needs of Gifted and Talented pupils and accesses specialist support where appropriate
	
	i. The teacher has an understanding of progressions and connections within subjects and uses these flexibly in their teaching in response to  individual learning needs and to sustain motivation
	
	i. The teacher extends and deepens their knowledge through involvement in wider professional networks associated with their subject in support of progression for gifted and talented pupils.  They support and coach other colleagues to develop expertise

	

	
	ii. The teacher addresses the different needs of the gifted and talented population by providing a broad range of stimulating experiences to enrich and extend learning. For example, challenge through questioning.
	
	ii. Teaching and learning strategies are diverse and flexible, meeting the needs of distinct pupil groups within the gifted and talented population (e.g. able underachievers, exceptionally able)
	
	ii. The teacher routinely evaluates and develops their practice in collaboration with colleagues within and beyond school, integrating recent developments, including those relating to pedagogy and research


	

	
	iii. Teaching and learning is differentiated by the teacher in order to meet the needs of Gifted and Talented pupils 
	
	iii. A range of challenging learning and teaching methodologies is evident in lesson planning and delivery. Independent learning and metacognitive skills are developed through a range of strategies that reflect individual learning needs
	
	iii. Teachers are critical and reflective in setting challenging and varied experiences to progress high achievement. Pupils routinely work independently and self-reliantly using a range of strategies
	

	
	iv. The teacher promotes and utilises the opportunities that exist within school to extend learning through  new technologies


	
	iv. The teacher personalises learning by directing use of  new technologies to individual learning needs
	
	iv. The teacher is innovative in the use of new technologies to effectively raise the achievement and motivation of gifted and talented pupils
	

	Comments:

	
	
	
	
	
	

	Standards

	i. The teacher uses schemes/objectives that are explicitly linked to the achievement of SMART outcomes and these highlight improvements in pupils’ attainment and achievement.
	
	i. Levels of attainment and achievement for G&T pupils are comparatively high in relation to similar pupils in the school or other settings.


	
	i. Levels of attainment for gifted and talented pupils in the teachers’ class are well above those of similar pupils in the school or other settings, and show sustained improvement on prior attainment
	

	Comments:

	 

	 
	 
	 
	 
	 

	

	Enabling curriculum entitlement and choice
	i. The teacher plans a dynamic curriculum which enables pupils to access a range of learning opportunities linked to prior experience, ability, interest and learning style. Pupils are provided with support and guidance in making choices.
	 
	i. Opportunities provided by a challenging and enriching curriculum enable pupils to select and work at a level which matches their aptitudes and ability
	 
	i. Pupils and teachers collaborate to personalise the curriculum to ensure that pupils excel.
	 

	Comments:

	 
	 
	 
	 
	 
	 

	
	

	Assessment for learning
	i. The teacher uses prior attainment data and ongoing pupil assessment to plan learning for gifted and talented pupils 
	 
	i. The teacher undertakes routine progress reviews, using (both qualitative and quantitative data,  prior, predictive and value-added) attainment data to plan for progression in individual pupils’ learning 
	 
	i. The teacher uses predictive whole school information, data and dialogue with others, including pupils to enable sustained progress and whole school achievement
	 

	
	ii. The teacher directs and facilitates classroom dialogue with pupils and provides focused feedback which is used to plan future learning
	
	ii. The teacher makes systematic use of oral and written feedback to enable pupils to set challenging curricular targets


	
	ii. The teacher uses the formative assessment and target setting process to maximise and celebrate individual pupils’ achievements
	

	
	iii. Pupils are guided understand how to plan the next stage of their learning 
	
	iii. The teacher facilitates reflection by pupils on their own skill development and involvement in the design of their own targets and tasks
	
	iii. Classroom practice regularly requires pupils to reflect on their own progress against targets, and engage in the direction of their own learning
	

	Comments:

	
	 
	
	 
	 
	 

	Transfer and transition


	i. Transfer information, data and examples of outcomes are generated and used by teachers and colleagues to plan provision and set class and individual learning targets.
	 
	i. Teachers collaborate to enable pupil progression in learning. Teachers plan  to ensure transition data and information is exchanged with other educational partners at times of transfer or change of setting at whatever time this occurs 

The engagement of the parents/carers and the pupil is facilitated to plan for and evaluate individual progression
	 
	i. Teachers collaborate across classes, ages and phases to provide positive experiences appropriate to individual learning needs and wellbeing.

Pupils’ learning targets are set with reference to the stage of their learning and learning needs at points of transfer rather than chronological age. 


	 

	Comments:


	 
	 
	 
	 
	 
	 

	

	Leadership

	i. Teachers act as positive role models for Gifted and Talented pupils and are aware of their roles and responsibilities in promoting and supporting learning.  They collaborate with and seek support from other colleagues as appropriate.


	
	i. Teachers provide planned experiences for pupils to develop leadership skills, roles and responsibilities as part of their learning. 

Teachers play a positive and developmental role in whole school policy through classroom practice and evaluation


	
	i. Teachers’ planning and management of learning involves pupils in the direction of class, group and individual level activity and in the evaluation of its impact.

Individuals are empowered to take the lead in the classroom to achieve the desired impact upon pupil attitudes, learning and outcomes.

Staff and pupils contribute to decision making and the planning and delivery of learning to enable leadership to be fostered in the classroom and beyond 


	 

	Comments:


	 
	 
	 
	 
	 
	 

	Policy
	i. The teachers and other staff have a secure understanding of school policy and implement it in their planning and classroom practice
	
	i. The teacher contributes to policy development review and evaluation
	
	i. Teachers lead and contribute to policy development within their teaching and subject expertise reflecting school and other learning and teaching developments locally, regionally and nationally
	 

	Comments:

	 
	 
	 
	 
	 
	 

	

	School

/College

ethos and pastoral care
	i. The teacher has high expectations of all and establishes fair, respectful, trusting, supportive and constructive relationships and manages learners’ behaviours in line with school/college policy.


	
	i. The teacher has developed a positive ethos for all learners within their setting. This has been achieved by employing a range of strategies which maintains high expectations of all pupils.  These strategies include taking account of the views of pupils.
	
	i. The teacher coaches and supports other colleagues in maintaining high expectations of all pupils and in developing a positive learning environment for gifted and talented pupils with a wide range of abilities.
	 

	
	ii. The teacher identifies and uses appropriate strategies to promote the development of social, emotional and behavioural skills of gifted and talented pupils

Teachers work in consultation with pupils, parents and carers.
	
	ii. The teacher employs strategies to prevent and counteract any adverse effects of social and curriculum pressures. The teacher directs specific support to able underachievers and pupils from different cultural and social backgrounds


	
	ii. The teacher places equal emphasis on high achievement and emotional well being, which are personalised to the needs of gifted and talented pupils. The teacher  enables pupils to use their gifts to benefit other pupils and the wider community
	

	Comments:

	 
	 
	 
	 
	 
	 

	Staff development
	i. Teachers know their development needs and make use of professional development opportunities to develop and review their practice.


	
	i. Teachers use their professional knowledge and subject expertise to contribute to professional development opportunities  for colleagues including supporting induction within their phase/ subject
	
	i. Teachers’ knowledge and involvement in ongoing research, collaborative activities and analysis of best practice contributes to and enhances provision for gifted and talented pupils.


	 

	Comments: 

	 
	 
	 
	 
	 
	 

	Resources
	i. The teacher makes available classroom resources which are closely matched to learning objectives and impact on the progress of learners
	
	i. The teacher assesses the classroom impact of learning resources and directs these according to individual learning need.  A wide range of challenging resources are made available and a range of strategies are used to enable pupils to enrich their own learning
	
	i. Classroom resources challenge gifted & talented pupils to explore new areas of learning and thinking and to develop skills which cross subject disciplines (e.g. problem solving). The teacher takes a lead in collaboration with colleagues to evaluate and improve the classroom resource base
	 

	Comments:

	 
	 
	 
	 
	 
	 


	Generic Elements
	Entry
	Developing
	Exemplary

	

	Monitoring and evaluation


	i. The teacher uses data of prior attainment within the school, to review the quality and effectiveness of their teaching and learning for gifted and talented pupils
	
	i. Data of prior attainment at a local and national level along with qualitative information, is used by the teacher, to review the quality and effectiveness of their provision for gifted and talented pupils
	
	i. The teacher uses qualitative and quantitative data from local and national levels to demonstrate that their excellent teaching ensures that gifted and talented pupils reach or go the beyond the targets set for them
	 

	
	ii. The teacher ensures that their planning draws upon reviews of effective teaching and learning for gifted and talented pupils to ensure that  clear objectives are met 
	
	ii. The teacher draws upon information from across the school to set clear objectives.  These are reviewed and evaluated through a variety of processes including classroom observation, coaching and mentoring.  


	
	ii. The teacher is innovative within/beyond the school to exemplify, promote, challenge and examine and develop innovative provision for gifted and talented pupils  
	

	Comments: 

	 
	 
	 
	 
	 
	 

	

	Engaging with the community,    families and  beyond
	i. Teachers and other staff have a continuing and productive dialogue with parents or carers to enable identification of pupils, appropriate levels of support and communication of developments and progress.  This process informs provision


	
	i. Teachers and other staff fully involve parents/carers in the implementation of school and subject policies and classroom practice and opportunities.

School strategies to engage hard to reach parents/carers are actively implemented in conjunction with colleagues.


	
	i. Teachers work with school based and external children’s services to ensure equality of opportunity for all pupils and to encourage their positive participation in the community. 
	 

	
	ii. The teacher collaborates effectively with colleagues to share practice and draws on expertise as appropriate from within and beyond the school
	
	ii. The teacher contributes to the development of partnerships to enrich and extend classroom provision 
	
	ii. The teacher takes a lead in developing provision in their subject/curriculum area through partnerships which show a measurable impact on pupil attainment


	

	Comments:

	 
	 
	 
	 
	 
	 

	Learning beyond the classroom
	i. The teacher makes G&T pupils aware of learning opportunities beyond the classroom and supports pupils in accessing these
	
	i. Teachers guide and encourage pupils to make use of learning activities beyond the classroom to complement and deepen classroom learning. Pupils are encouraged to explore opportunities for new and wider learning to help develop and extend their gifts and talents.
	
	i. The teacher uses innovative learning opportunities beyond the classroom to further enhance and personalise learning for Gifted and Talented pupils.
	 

	
	ii. The teacher recommends pupils who would benefit from gifted and talented activities (e.g. summer schools) and seeks to link with and promote opportunities (e.g. subject/activity based) appropriate to individual or groups of pupils.
	
	ii. The teacher is informed about and promotes specific opportunities to pupils at a local, regional and national level (e.g. NAGTY membership, Youth Sport Trust) 
	
	ii. The teacher collaborates with colleagues within and beyond their school/college to encourage and support pupils who have the potential to excel. 
	

	Comments:
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